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From the Editor:

“The Learning Curve” isan informal newsletter reporting
on issues and ideas for the law school academic support
community and the AALS section. Please contact me with
ideas, etc., at pbateman@swlaw.edu and by telephone at
213.738-6750 at Southwestern Law School, Los Angeles.

Paul Bateman
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From the Section Chair
Greetingseveryone;
The January 2004 Program

The section program in Atlantais set for Monday,
5 January 2004 at 8:30 a.m. “Exploring the
Scholarship of Teaching and Learning,” showcases
four research approaches and projects by panelists
Elaine Mills (Albany), Kelly Levi (Pace), Carolyn
Nygren (Stetson), and John DiPippa (Arkansas,
Little Rock).

Discussing their views on funding research and
publication are Gita Wilder (LSAC), Dean Nancy
Rapoport (Houston), and Dean Don Welch
(Vanderbilt). Ledie Garfield (Pace) will moderate
the program.

Advancethanksto Ellen Suni, Kelly Levi, David
Nadvorney, Carolyn Nygren, TeresaWallace, and
program chair Nancy Soonpaafor their work in
planning the program.

The Section’sbusiness meeting is set for Saturday,
3 January 2004 at 6:30 (check the Meeting Program
for the meeting room). The business meeting will
include election of the 2004 section officers. And
let’s plan to have dinner after the business meeting!

L ast Year’s Program—January 2003
Once again the section’s program at last January’s
2003 AAL Smeeting in Washington D.C. informed
and inspired. The program featured information,
audience participation, video interviews, poetry—
and, yes—singing!

Program chair Nancy Soonpaa (Texas Tech) set the
stage by dramatically illustrating the demographics
of thelaw school classroom.

Okianer Christian Dark (Howard) discussed how
wedo (or don’t) accommodate diversity with the
ideathat for many students, the law school experi-
enceislike being “aguest in someone else’'shouse.”

Kevin Nunn's (Florida) talk flowed from Okianer’s
presentation with hisfocus on the cultural dynamic
of being African-American at the law school and the
sensible steps we can take to foster cultural diver-
sity in our classrooms. Kevin'sjoke—I think it was

ajoke—about theAAL S dress code resonated with
many inthe audience.

Thanks are due to the 2002 outgoing chair Linda
Feldman, program chair, Nancy Soonpaa, and to the
program committee (I think | thanked them all last
January viathe listserve, but why not do it again)
for an excellent program. Having helped organize
two AALS section programsin the last five years, |
know how important the committee'swork is.
Thanks also to Marty Peters for moderating and
keeping the program running efficiently.

Paul Bateman
Southwestern Law School
2003 Section Chair

Announcements

FromKrisFranklyn: Thesecond NY-areaaca
demic support colloquium hosted by New York Law
School will meet on Thursday, December 10,
beginning at noon. Thiswill be a half-day work-
shop, so you are encouraged to attend even if you
can comefor only part of the event. (See arelated
topic regarding New York get-togethers bel ow.)

Pavel Wonsowicz hasjoined Boyd Law School at
the University of Nevada, LasVegas. Pavel is an
Assistant Professor there, focusing on devel oping an
Academic Support program and Bar Review
Program.

DennisTonsing's new book: 1000 Daysto the Bar
— But the Practice of Law Begins Now. Published
by Wm. SHein & Co.

How to get on thelistserve: send an e-mail to
listproc@chicagokent.kentlaw.edu; text of message
should read: subscribe ASP-L (first name, last
name, position, school).
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Web Resources for Academic
Support Programsand Law Students

JamieL ake (Chicago-K ent) collected the Web
Resources for Academic Support Programs and
Law Students after arecent listserve request.
Jamie added thisnote: “I included linksto sites
with many resources on them and avoided linksto
an individual resource on a particular topic. For
example, if you go to the Jurist website, you will
seelists of exam and study resources. | only
provided alink to the Jurist site and not to the
individual resourceslisted within thissite. . .
.Many sites provide canned outlines or outlines
from other students. | have omitted them, but
some siteslisted do link to those types of ser-
vices.”

Brooklyn L aw School, Academic Success
Program
http://www.brookl aw.edu/students/success/
index.php

CALI: TheCenter for Computer-Assisted
Legal Instruction

http://www.cali.org/

Chicago-Kent College of Law, Academic Support
Program

http://www.kentl aw.edu/academics/asp/

DePaul University College of L aw, Academic
Support Program http://www.law.depaul .edu/
library_resources/asp/lawhome.htm

FindLaw for Students

http://stu.findl aw.com/

First Year Center (Westlaw)
http://lawschool .westlaw.com/studentcenter/
firstyear.asp

Internet Legal Resource Guide
http://www.ilrg.com/

JURIST: TheLegal Education Network
http://jurist.law.pitt.edu/studentlife.htm

L aw.com L egal Dictionary
http://dictionary.law.com/

L awNerds.com
http://www.lawnerds.com

Legal L earning (Carolyn Nygren)
http://www.findlaw.com/studyskills/index.html

1L Dictionary (Harvard L aw School)
http://www.law.harvard.edu/library/research guides/
one | dictionary.htm

PaceL aw School, Academic Support Program
http://www.| aw.pace.edu/academi csupport/index.html

Teaching and L ear ning L aw Resour cesfor L egal
Education (Barbara Glesner Fines)
http://www.law.umkc.edu/faculty/profiles/
glesnerfines/bgf-edu.htm

University of Dayton School of Law, Online
AcademicAssistance
http://academic.udayton.edu/legaled/online/

University of lowa College of Law, Academic
Achievement Program
http://www.uiowa.edu/%7Eaap001/

University of San Diego School of L aw, Academic
Support Program
http://www.sandiego.edu/usdl aw/

studyskills material.html

Villanova Univer sity Schooal of L aw, Office of
Academic Support
http://vls.law.vill.edu/academics/support/index.htm

KrisFranklin (N.Y. Law School)

reportson NY-area get-togethers:

| have heard from a number of people regarding our
upcoming plans. It seems that what most people want
issomeinformal way to talk through some of the
thingswe are doing. That is, we'd like to have fairly
free-flowing conversation

and loose structure, but nonethel ess want to ground
our conversation in the specific work that everyoneis
doing.

So we propose to arrange the following: ahalf-day
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session in which wewill devote 45-minutesto an
hour to discussion lead in turn by each participant
(or, if too many people are interested, the first who
commit). The discussion leader will select a particu-
lar topic or lesson relevant to their program (e.g.,
training of TAs, analyzing multiple-choice ques-
tions, constructing arule of law from disparate
cases, organizing study time efficiently, evaluating
individual learning styles, etc.) and describe, or
better yet, demonstrate, what they do with it. That
presentation would last no more than 10-20 minutes
(and | really want to emphasize that it would not
have to be elaborate or formal, just fodder for
further conversation), and the remaining timewould
allow the rest of the group to brainstorm ideas/
critique/innovations and so on, or explore waysin
which the presenter’ s techniques might be adapted
for other purposes, or for different programs.

We would also ask attendersto provide copies of
pretty much any materialsthat they feel comfortable
sharing, whether related to the presentations or not,
so that everyone can leave the event with abit of a
recent library.

We know that schedulingis, frankly, impossible
since all of usare overextended. Some of us may
find December easier because classes are over and
exams have begun, while some of usmight find it
impossible for the very same reason. So please, if
you think that this might be something you or others
at your school would beinterested in attending, let
meknow thefollowing:

1. Who would want to come.

2. What you might like to talk about.

3. Whether any of the following dates are particu-
larly good, or particularly impossible: Dec. 8
(Monday), 10

(Wednesday), 11 (Thursday), 16 (Tuesday), 19
(Friday). Or late January, if December just will not
work out.

Thanksto everyone who has expressed interest in,
and support for, this project.

Regent L SAC Wor kshop Participants
Offer Solutionsto Common ASP

Problems

L.O. Natt Gantt, I
Regent University School of Law

On June 6-7, 2003, Regent University School of
Law hosted the LSAC Regional Academic Assis-
tance Workshop on thetheme “New Ideasfor
Experienced ASPers.” Theworkshop drew 29
participants from all over the country to Regent’s
campusin VirginiaBeach, Virginia. Over thetwo-
day period, participants attended small-group
concurrent sessions on eight varied topics, from
academic support scholarship to program evalua-
tion. They also gathered for large-group and small-
group brainstorming sessions.

These brainstorming sessionswere designed
to promote dial ogue and to propose specific solu-
tionsto the problem areas faced by many ASP
professionals. In preparation for these sessions,
Charlotte Taylor from DePaul University College of
Law and | identified three primary areas of concern
for ASPprofessionals: teaching needs, administra-
tive needs, and participation needs. During thefirst
brainstorming session, participants raised particular
problem areas within these broad categories. Inthe
second session, participants broke out into smaller
groups with each group addressing one of the three
areas of concerns. Attendeesthen convened for a
final session to discusstheir suggested solutions.

In the sections below, | discuss these proposed
solutions reached by the workshop participants. 1f
you have any questions about these solutions or
about the workshop generally, | encourage you to
contact me.

Teaching Needs

Regarding thefirst area of teaching needs,
participants addressed the common concern among
A SP professionals concerning how they can teach
“skills” without teaching “ substance” and conse-
quently veering into the territory of other faculty
members. To address this concern, participants
suggested holding small-class sized workshops
taught both by ASP professionals and by faculty
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membersin the relevant substantive areas. The
group also observed that ASP professionals
concerned about thistension could recommend
relevant materialsfrom CALI, the Center for
Computer-Assisted Legal Instruction, and could
regquest sample essay questions and model answers
from substantive faculty members and usethosein
working with students.

The group further proposed the possibility of
holding skills coursesthat tie directly into substan-
tive subject areas. In these courses, which could
be pasg/fail or for no-credit, students could be
required to turnintheir course outlinesfor review.
Participant Dennis Tonsing observed that he
teaches such a course at Roger Williams Univer-
sity, Ralph R. Papitto School of Law. Dennis
offersthe course, atwo-credit classon Agency, in
the spring semester of students' first year. Stu-
dentswho perform poorly in doctrinal coursesin
their first semester areinvited to take theclass. In
the course, Dennis expressly ties academic support
principlesinto his substantive discussion on the
law of Agency.

Inthisfirst area, participants also consid-
ered the question of how academic support pro-
grams can effectively meet the needs of students at
different learning levelsand with different learning
styles. Attendees suggested that ASP professionals
should provide students, early in their first semes-
ter, aself-assessment learning styleinventory and
should educate students on the appropriate study
techniquesfor different learning styles. Partici-
pants further underscored the need to help students
identify and be aware of professors’ different
teaching styles. ASP professionals could ask
professors or make classroom visitsto learn this
information.

Parti cipants devoted significant timeto
analyzing grading issues. Certain attendees
guestioned whether the customary law school
grading scheme accurately assesses students based
on thetotality of students’ gifts. In response,
participants recommended that ASP professional's
educate faculty members about how they need to
be as specific as possible in their grading. Attend-
ees proposed giving faculty examples of grading

guidesto help them be as precise as possible.

In this discussion, participants recognized the grow-
ing use of multiple-choice questionsin law school
examinations. To addressthisissue, participants
proposed inviting bar examinersto schoolsto help
faculty write better multiple-choice questions.
Participants further suggested that faculty themselves
should sponsor workshops for the students on how to
take multiple-choice exams. They also recommended
referring studentslooking for multiple-choicetipsto
the introductory sectionsin the Bar/Bri and PMBR
multistate exam preparation books. Similarly, they
suggested recommending that studentswork through
released M BE questions and through questionsin
The Finz Multistate Method by Emanuel.

Attendees next addressed common issues
regarding commercial study aids, most notably, how
ASP professionals should advise students on how to
use them correctly. Participants proposed recom-
mending to studentsthat they use hornbooksto get a
big-picture context before reading their cases.

Parti cipants suggested that A SPers should begin
discussing other commercial sourceswith students
when they discussoutlining. They specifically
recommended that students use such sourcesin the
context of creating their course outlines; participants
viewed these sources as athird resource to use for
help, with the first being class notes and case briefs
and the second being their professors. Attendees
further recommended that students should buy no
more than one study aid per course. Participants
encouraged A SPersto obtain professors’ recommen-
dations as to their opinion asto best or preferred
source. Participants also suggested that ASPers
create an ASP “lending library” so that students can
preview study aids before they purchase them.

Attendees discussed, inlessdetail, other
teaching-related issues. First, they recognized the
problems associated with advising studentswho have
writing weaknessesin foundational areas such as
grammar and composition. Participants suggested
hiring an alumnus/a, who isaformer English teacher,
on afull-time or part-time basis to accept referrals
through the academic support program or through the
legal writing program. Participants also recom-
mended referring such studentsto the university
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writing center, if oneisavailable. Second, concern-
ing assistance to students whose first language is
not English, participants proposed allowing such
students an extra 15 minutes per hour plus the use
of adictionary when they take first-year exams.
Parti cipants suggested reducing that extratimeto
10 minutes second year and 5 minutes third year.

Administrative Needs

This second group considered various
administrativeissuesASP professional s confront.
Participants largely addressed the problems that
arise when school administrators and faculty have
unrealistic expectationsfor the academic support
program. Inthefirst large-group session, partici-
pants proposed various ways A SP professionals can
addressthese expectations, most of which involved
how A SPers can get other faculty membersinvolved
in the program. Specifically, participants discussed:
(2) getting first-year faculty involved in the pro-
gram by giving them concrete tasksto do for the
program, such aslecturing in a program workshop;
(2) developing faculty allies by, for instance, taking
them to lunch to discuss the program; (3) using
senior faculty members and deansto help recruit
faculty; and (4) if possible, paying stipendsto
faculty who assist in the program. Participants also
noted that it isimportant to ask for help from others
but that A SPers should do as much work for the
program as they can.

In the small-group session, group partici-
pants added that ASPers could solicit faculty
involvement by encouraging faculty to refer stu-
dentsto the program and by educating faculty and
administrators on how asuccessful academic
support program isimportant to a school for
marketing purposes. To combat unrealistic expecta-
tions, participants further encouraged ASPersto use
the ASPlistserve and other resourcesto gain
information so that school administrators and
faculty are aware of other schools' programs.

They also recommended that A SPers put proposals
and realistic goals down on paper so that adminis-
trators understand the concrete goals of the pro-
gram. Infact, they recognized that having program
goalsresolved and solidified iscritical to addressing
any expectation problems. Participants recom-
mended that, in selecting goal's, A SPers should

focus on the areas where the program can have its
greatest impact. Participants further noted that
ASPers, in theface of unrealistic expectations,
might benefit by keeping track of their time so that
they can accurately convey how much time and
attention specific areas need.

Finally, in terms of facilitating interaction
between A SP professionals and other faculty
members, participants encouraged A SPersto foster
a“collectivedialogue” inwhich the academic
support program is not seen as separate from other
substantive instruction the school isdoing. Avoiding
“us-them” languageisimportant to hel ping school
officials see that the school has a problem that the
school (not just the ASP) needs to address holisti-
cally. Participants encouraged ASPersto bewilling
to make compromises and engagein “ respectful
pushback.” Such “pushback” involves an A SPer,
faced with ahost of requests from administrators,
responding with something like, “1 won't be ableto
do al the things you requested at the sametime, so
how would you like meto prioritize them?”

Due to time constraints, this group was
unableto offer solutions to two administrative areas
of concern, which Charlotte and | had raised. These
areas concerned how A SPers can effectively allocate
scarce monetary and time resources and how they
can sgueezein professional development activities
(such as publication and professional organization
involvement).

Participation Needs

Thethird group considered the student
participation issues faced by ASP professionals. In
thelarge-group brainstorming session, attendees
first discussed the common problem of how aca-
demic support programs can attract those students
who need the program the most. Participantsin that
session proposed several waysto attract such
students, and the small group on participation needs
added to these proposals. Participants first stressed
that ASPers must be proactive in encouraging
student involvement by sending letters about the
program to struggling students, by maintaining an
open door policy and being available to the students,
and by encouraging professor referrals, especialy
referralsfrom the legal research & writing instruc-
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tors. Participants noted that using current students
to encourage involvement, such as by distributing
student testimonials, can be particularly effective.

To attract needy students, participants further
observed that ASPers must be flexible in address-
ing the various needs and desires of students. For
instance, ASPers might: (1) provide atrial period
for students, such as encouraging them to work
with you for 30 days and see how they progress;

or (2) provide services that respond to the stu-
dents’ ability to commit (i.e., do not just present an
“all or nothing” format). Attendees noted that this
flexibility isespecially important in working with
part-time students. Participants affirmed generally
that A SPers must seek to understand students’
motivationsfor not being involved in the program,
including any cultural differencesat issue. Fi-
nally, participants recognized that students must
feel likethey havetimefor ASPactivities, so

A SPersmust teach studentstime management
skillsand help them establish astudy regimen.

Thisgroup next addressed the common issue of
stigma. They observed that studentsin academic
support program may fedl like they are being
branded “remedial” and that A SPers often must
work hard to make students feel good about the
program. Participants highlighted that, to address
student stigma, ASPers should promotetheir
program in away that describes the program as
relevant to al students. For instance, attendees
suggested that ASPers market their program as
teaching students“ new skills’ that are necessary
for law school success, not “substantive” assis-
tancein specific subject areas. Specifically, they
suggested that A SPers educate students about how
academic support programs devel op students
analytical reasoning skills, skillsthat are important
for all students. Participants also emphasized that
programs should inform students about |earning
styles, atopic which similarly pertainsto all
students.

Attendees suggested other, morelogistical tech-
niquesfor minimizing stigma. They recommended
that ASPers should beinvolved in orientation for
all students and should make program resources
availableto al studentsontheinternet. They

suggested that ASPersinvite students who may not
be struggling academically to participate in the
program. They encouraged A SPers also to be
available to meet with students on aone-on-one basis
and to be sensitive to the emotional needs of students
by constructing aprogram that builds students
confidence and self-esteem. Finally, participants
even opined that A SPers may benefit from changing
their program’stitle to something that does not
connote remedia help.

Thisthird group then addressed the related problem
of backlash, which occurs when some studentsnot in
the program resent the fact that others can participate
init. Participantsfirst commented that ASPers can
use any backlash effect to encourage thosein the
program, specifically by informing them that they
will be provided with some assistance that is hot
availableto al students. At the sametime, partici-
pants stressed that A SPers should try to minimize
backlash because it promotes discord in the law
school community. Participantstherefore encouraged
A SPersto make their program materials and them-
selves available, as much as possible, to all students.
ASPers should also, similar to the marketing noted
above, inform students not in the program that the
program is not providing any “trade secrets’ or
uniqueinformation that is not represented in the
materialsgenerally.

Charlotte and | had recognized that some ASP
professionals may have unique marketing issues
when students compare their programsto available
commercia programs, such as Bar/Bri first-year
review and the LEEWS (Legal Essay Exam Writing)
program. Although the participants did not havetime
to propose specific waysto address these outside
programs, they emphasi zed that A SPers must provide
proper, accurate communication about the school’s
program before students can assess whether these
outside programs are for them.
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Comprehensive Sudy of the Pace

L aw School ASP
Kelly Levy, Pace Law School

Early last year, Ledlie Garfield and Kelly Levi were
awarded agrant from LSAC to study the effective-
ness of the Pace Academic Support Program. Their
articlewill appear in the winter edition of The
Brigham Young Journal of Law and Education.
Below isan excerpt fromthe article. Leslieand
Kelly will bediscussing their findings at theAALS
Conventionin January.

Thisarticle provides an in-depth analysis of our
comprehensive study of the Pace Law School ASP.
Section | of the article discusses the purpose and
design of Academic Support Programs generally,
and Pace Law School’s program specifically.
Section |1 describesthe research design, methodol -
ogy and procedures used for thisstudy. Section 111
evaluates and analyzes our

research, with an in-depth analysis of the impact
each serviceyieldsto

ASP students and the statistical significance of
such benefit, while Section IV evaluatesthe
importance of background criteriaand the impact
such

variables have on A SP participants and non-
participants. In addition, this

section discusses whether any such background
variable allows someASP

studentsto derive a greater benefit from the pro-
gram than do other ASP

students participating in the same service. SectionV
elaborates on the benefits of participationin Aca-
demic Support, while Section V| elaborates on the
impact of background variables on the performance
of students.

The article concludes that A SP services benefit a
widevariety of studentsand that the more directly
astudent works with an academic

support professional, the greater likelihood of
success he or shewill realize.

The article also discusses the impact of student
background criteria on ASP participants and non-
participants and concludes that L SAT, undergradu-

ate grade point average, gender, ethnicity, socio-
economic status, law school grade point average,
and part-time/full-time student status, on occasion,
predict academic success. No such background
factor is associated with any ASP students realizing
agreater benefit than do other ASP students partici-
pating in the same service. In considering such
variables and their impact on performance, the
article offers suggestionsto various|law school
constituenciesfor consideration when deliberating
A SP service sel ection and when making admission
and curriculum decisions.

Finally, part of our grant proposal included the goal
of developinga

research model that other schools can useto evalu-
ate the success of their own programs. This model
issignificant in that, to the best of our knowledge, it
isthefirst such model developed to allow schoolsto
scientifically accessthe benefits of the resources
they allocate.

Theresults of this study support the view held by
many Academic

Support professionals and Law School Administra-
tors that Academic Support Program services do,
indeed, offer abenefit to studentswho regularly
participate insuch services. Academic improve-
ment is most significant when the student regularly
participatesin an individual service provided by the
Academic Support professional. Improvementis

a so significant when the student regularly partici-
patesin group programs taught by the Academic
Support professional.

L ess academic benefit results when students
regularly participatein an
Academic Support Program service led by an upper
level student. Eachfirst
year service evaluated demonstrated a benefit to
participantsin the form
of immediate academic performance and retention
at law school. The upper
level service studied demonstrated similar—and
quite compelling—resullts.
Furthermore, the study yielded interesting results
with respect to which
background criteriaand pre-law indicators are
predictive of academic
performance and Bar passage.
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Although many of the outcomeswere not unex-
pected, many confirmed concernswidely held by
law school professionalsthroughout the country.
Finally, no analysis conducted showed an interac-
tion allowing usto form arel ationship between
background criteriaand successfollowing partici-
pation in any of the Academic Support Program
services studied. Therefore, it can be assumed that
regardless of background criteriaand pre-law
indicators, each student has an equal likelihood of
benefiting from Academic Support services.
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